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ABSTRACT
This study aims at assessment of students' motivation towards learning English
language. The researcher adopts descriptive analytical method. The sample of the
study comprises of (214) students of secondary school at locality. One tool has been
used for collecting data that relevant to the study, namely a questionnaire to
secondary students to provide answers to the study question and hypothesis.
Statistical Package for Social Sciences (SPSS) programme has been to analyze and
verify the results. The results have shown revising English lessons can help students
get high marks in English languages tests and exams .Moreover, English languages
can help students to know the culture of the native speakers and other
communities. English languages can help students communicate with their
classmates inside the class. The study has recommended that teachers and
educators should handle the techniques and strategies applied in their classes in a
way that can immerse students in language learning. Furthermore, teachers should
encourage students to have specific short-term goals such as communicating with
English speakers or reading books in English.
Key words: Motivation, Instrumental Motivation, Integrative Motivation, Attitude.
Language Acquisition.
Introduction
Motivation plays a vital role in the process of learning a language. Language instructors cannot
effectively teach a language if they do not comprehend the relationship between motivation and its impact on
language acquisition. The essence of motivation is what might be called passion, which relevant to a person's
intrinsic goals and desires. Successful learners know their preferences, their strengths and weaknesses, and
effectively utilize strengths and compensate for weaknesses. Successful language learning is linked to the
learner’s passion. And instructors should find ways to connect to this passion.
Learners need quality instruction, input, interaction, and opportunities for meaningful output, not
only to make progress, but also to maintain motivation for language learning. A good teacher, then, must tap
into the sources of intrinsic motivation and find ways to connect them with external motivational factors that
can be brought to a classroom setting. This is especially important when English is not seen as significant to the
students' immediate needs, other than to pass exams. Because learners have different objectives for studying
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a language, it is important for instructors to identify students' purposes and needs and to develop proper
motivational strategies. Students should understand why they need to make an effort, how long they must
sustain an activity, how hard they should pursue it, and how motivated they feel toward their pursuits.
Motivation fluctuates, and it is challenging to keep language learners' motivation at a high level all the
time. When designing a language course, teachers must take into consideration that each learner has different
interests and anticipations.
Literature Review
Definition of Motivation
According to Gardner (1985:10) defines motivation as ‘referring to the extent to which the individual
works or strives to learn the language because of a desire to do so and the satisfaction experienced in this
activity.’ According to the Pocket Oxford English Dictionary, motivation is 1. The reason or reasons behind
one’s actions or behaviour. 2. Enthusiasm. Hence, the abstract term ‘motivation’ on its own is rather difficult
to define. It is easier and more useful to think in terms of the ‘motivated’ learner: one who is willing or even
eager to invest effort in learning activities and to progress. Here we want to explain two kinds of motivation
which are relevant to our study.
Instrumental Motivation
Hudson (2000:12) states that integrative motivation is the form of motivation referred to as
instrumental motivation. This is generally characterized by the desire to obtain something practical or concrete
from the study of a second language. With regard to instrumental motivation the aim of language acquisition is
more utilitarian, such as meeting the requirements for school or university graduation, applying for a job,
requesting higher pay based on language ability, reading technical material, translation work or achieving
higher social status. Instrumental motivation is often characteristic of second language acquisition, where little
or no social integration of the learner into a community using the target language takes place, or in some
instances is even desired.
Integrative versus Instrumental Motivation
Integrative and instrumental motivations are vital elements of success; it is integrative motivation
which has been found to sustain long-term success when learning a second language (Taylor, Meynard and
Rheault 1977:9; Ellis 1997:3; Crookes et al 1991:14). In some of the early research conducted by Gardner and
Lambert integrative motivation was viewed as being of more importance in a formal learning environment
than instrumental motivation (Ellis 1997:9). In later studies, integrative motivation has continued to be
emphasized, although now the importance of instrumental motivation is also stressed. However, it is
important to note that instrumental motivation has only been acknowledged as a significant factor in some
research, whereas integrative motivation is continually linked to successful second language acquisition. It has
been found that generally students select instrumental reasons more frequently than integrative reasons for
the study of language. Those who do support an integrative approach to language study are usually more
highly motivated and overall more successful in language learning.
One area where instrumental motivation can prove to be successful is in the situation where the
learner is provided with no opportunity to use the target language and therefore, no chance to interact with
members of the target group.
Lukmani (1972:13) points out that an instrumental orientation was more important than an
integrative orientation in non-westernized female learners of L2 English in Bombay. The social situation helps
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to determine both what kind of orientation learners have and what kind is most important for language
learning. Braj Kachru (1977:25, cited in Brown 2000:34) also points out that in India, where English has become
an international language, it is not uncommon for second language learners to be successful with instrumental
purposes being the underlying reason for study.
Brown (2000:10) makes the point that both integrative and instrumental motivations are not
necessarily mutually exclusive. Learners rarely select one form of motivation when learning a second language,
but rather a combination of both orientations. He cites the example of international students residing in the
United States, learning English for academic purposes while at the same time wishing to become integrated
with the people and culture of the country.
Motivation is an important factor in L2 achievement. For this reason it is important to identify both
the type and combination of motivation that assists in the successful acquisition of a second language. At the
same time it is significant to view motivation as one of a number of variables in an intricate model of
interrelated individual and situational factors which are unique to each language learner.
Focus on Students' Attitudes and Motivations
The study of motivations has been a prominent area in research in psychology and education (
Dornyei , 2001 a) . This may reflect the wide spread perception of classroom teachers who tend to
regard students' motivations as the most important factor in educational success in general ( Dornyei ,
2001 b) . The SLA literature has also dealt with L2 motivations for decades .
The literature on L2 motivations has two main streams . One comprises a series of studies
conducted based on Gardner's socio-educational model in which the role of integrative motivations ,
comprised of integrativeness, attitudes towards the learning situation , and motivations , was
experimentally investigated as a determinant of L2 attainment . The other stream calls for the
implementation of a new " agenda " ( Crookes & Schmidt , 1991 ) for L2 motivations research ,
proposing a number of alternative models with an attempt to gain a more in-depth understanding of
L2 learning motivations within main stream education . While the former studies investigate causal
relationships among possible individual difference variables with various L2 achievement measures ,
the latter attempts to identify possible variables that could influence learners' motivations within the
immediate L2 learning context.
Gardner's Socio-Educational Model of SLA
The role of L2 learning motivations has been intensively studied by social psychologists in
Canada, where French and English are the two official languages . Gardner ( 1985 ) has hypothesized
that L2 learners with positives attitudes towards the target culture and people will learn the target
language more effectively than those who do not have such positive attitudes . In their earlier studies
, Gardner and Lambert ( 1959 ) found that aptitude and motivations were the two factors most
strongly associated with learners' L2 achievement . Gardner and Maclntyre ( 1993 ) drew together the
findings from many studies over several decades ( e.g., Gardner's " socio-educational model of SLA " (
reproduced in figure 1 ) . Proponents of this model of SLA ( Gardner & Maclntyre , 1992 , 1993 )
claim that individual difference variables ( e.g., cognitive variables and affective variables ) , influenced
by factors ( i.e., biological factors such as age and experiential factors such as previous language
training experience ) interact with both formal and informal language aquisition contexts , and
influence both linguistic and non-linguistic outcomes ( i.e., students' reactions to the learning
experience ) . Gardner and Maclntyre ( 1993 ) argue that this model shows the importance of what
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takes place in the learning contexts : " Teachers , instructional aids , curricula , and the like clearly
have an effect on what is learned and how students react to the experience " ( p . 9 ) . The model
also predicts that students' of success ( i.e., linguistic outcome````es ) affects their feelings ( i.e., nonlinguistic outcomes ) and that both types of outcomes will have an influence on individual difference
variables including language attitudes and motivations .
Motivation in this model is defined as the extent to the individual works or strives to learn
the language because of a desire to learn the language and the satisfaction experienced in this activity
. A " motivated learner " is , therefore , defined as one who is : ( 1 ) eager to learn the language ,
( 2 ) willing to expend effort on the learning activity , and ( 3 ) willing to sustain the learning activity
( Gardner , 1985 , p . 10 ) . Motivation plays a significant role in this model in three ways . First , it
mediates any relation between language attitudes and language achievement . Second , it has a causal
relationship with language anxiety . Third , motivation has a direct role in the informal learning
contexts , showing the voluntary nature of the motivated learners' participation in the informal L2
learning context .
Figure ( 2 . 1 ) :
Representation of Socio-Educational Model of SLA ( Gardner & Maclntyre , 1993 )
Socio-cultural milieu

-------------------------------------------------------------------------------------------------------------------Antecedent
Individual
factors differences acquisition
variables
context

Language
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In his current model , Gardner ( 2000 ) focuses on motivations and language aptitude as
the two most influential determinants of language achievement and shows how integrative motivations
affect language achievement ( reproduced in Figure 2 ) . Moreover , this model predicts that the L2
learning situation could affect learners' attitudes and motivations.
Figure 2 . 2 : The Role of Attitudes and Motivations in L2 Learning ( Gardner , 2000

Other factors
Integrativeness
Language
achievement
Motivation
Attitudes toward the learning
situation

Language aptitude

Statement of the Problem
The researcher as a teacher of English language has been met by a countless number of complaints and
discontent among teachers of English language as well as students about the results achieved by students in
their final exams. Many students, who performed well in Exams and obtained full marks, unfortunately were
unable to manage their learning because of demotivating towards realizing their goals.
Objective of the Study
This study attempts to achieve the following objectives:
1. To investigate secondary school students' motivation to learn English Language.
Question of the Study
The current study attempts to answers the following question:
To what extent are secondary school students motivated to learn English Language?
Hypothesis of the Study
This study sets out to test the following hypothesis:
The secondary school students have motivation towards learning English Language.
Significance of the Study
The significance of this study stems from its attempt to bring up new insight into issue pertaining to
investigate students' motivation towards learning English Language. This study will cover the area of
linguistics. It will help the students of secondary school to be motivated in learning English language. It will
help the teachers to create classroom condition so as to develop students' motivation.
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So, it is hoped that the results arrive at the future will help the curriculum designers to take the right
decisions with regards to promote the students' motivation , which is badly needed in their studies so people
need to act globally so as to keep space with the rest of the world. Therefore, the significance of this study
stems from its emphasis on addressing problems.
Limits of the study
The study is limited to:
1. The limits of Title: Investigating Students' Motivation towards Learning English Language
2. The limits of Place: The study was applied and carried out at Secondary School students- Bahri locality.
3. The limits of Time: The study was carried out and applied during the academic year: (2018/2019).
Methodology of the Study
The researcher adopted the descriptive analytical methods. A questionnaire has used as primary tools for data
collection. It was distributed to secondary school students at Bahri Locality in checking their point of view to
address this issue.
Population and sampling:
The population of the present study consists of secondary school students at Bahri Locality to check their
motivation towards learning English language. The sample of the study consists of (214) students of secondary
school which was given open- ended questionnaire. The students were homogenous in terms of learning
experience, language abilities and ages.
Tool of data collection and statistical methods
The researchers used questionnaire an effective tool to investigate students' motivation towards Learning
English Language. The data were analyzed through a descriptive statistical method in which means,
significance difference in students’ responses and their standard deviations are used to support the question
of the research. The analysis was carried out through the Statistical Package for Social Sciences (SPSS). The
researcher establishes the test reliability by employing the pilot study. This concluded that there is statistically
significant difference among students' responses.
Analysis and Discussion of the Study Tool
This section has covered the data analysis of the study. The researcher presented and discussed the results of
the study according to following question:
To what extent are secondary school students motivated to learn English Language?
After tabulating and analyzing the data of the study through the questionnaire, the results are shown in the
following tables:
Statement (1 ): learning English helps me to recognize cultural background of the native speakers.
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Table (4.1 ) : the frequency and percentage distribution for the respondent’s answers according to the
statement (1 )
Valid

Frequency

Percent

Strongly agree
Agree
neutral

141
52
7

65.9
24.3
3.3

Disagree
Strongly disagree
Total

6
2.8
8
3.7
214
100.0
Fig (4.1)

Valid
Percent
65.9
24.3
3.3

Cumulative
Percent
65.9
90.2
93.5

2.8
3.7
100.0

96.3
100.0

70
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20
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With reference to table (4.1) and figure (4.1) regarding the statement "learning English helps me to recognize
cultural background of the native speakers". It's clear that participants' responses to strongly agree is 65.9%,
agree turned out to be 24.3% neutral is 3.3%, disagree is 2.8%, whereas strongly disagree is only 3.7%. This
demonstrates that students should be well- trained in English language skills.
Statement ( 2): Learning English will encourage me to become a multilingual speaker .
Table (4.2 ) : the frequency and percentage distribution for the respondent’s answers according to the
statement (2 )
Valid

Frequency

Percent

Strongly agree
Agree
neutral
Disagree
Strongly disagree

101
102
3
6
2

47.2
47.7
1.4
2.8
.9
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Cumulative
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Total

214
100.0
Fig (4.2)

100.0
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With regard to table (4.2) and figure (4.2) concerning the statement "Learning English will encourage me to
become a multilingual speaker". It's clear that participants' responses to strongly agree is 47.2%, agree turned
out to be 47.7% neutral is 1.4%, disagree is 2.8%, whereas strongly disagree is only 9%. This demonstrates that
students should be well- trained in developing English language.
Statement (3): Learning English will give me opportunity to have a respectful job.
Table (4.3): the frequency and percentage distribution for the respondent’s answers according to the
statement (3 )
Valid

Frequency

Percent

Valid
Percent

Cumulative
Percent

Strongly agree

148

69.2

69.2

69.2

Agree

46

21.5

21.5

90.7

Neutral

6

2.8

2.8

93.5

Disagree

9

4.2

4.2

97.7

Strongly disagree

5

2.3

2.3

100.0

Total

214

100.0

100.0

Fig (4.3)
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With regard to table (4.3) and figure (4.3) concerning the statement "Learning English will give me opportunity
to have a respectful job". It's clear that participants' responses to strongly agree is 69.2%, agree turned out to
be 21.5% neutral is 2.8%, disagree is 4.2%, whereas strongly disagree is only 2.3%. This demonstrates that
students should be well- trained in improving English language.
Statement (4): Learning English will help me to grasp what is going on in the world.
Table (4.4): the frequency and percentage distribution for the respondent’s answers according to the
statement ( 4)
Valid

Frequency

Percent

Valid
Percent

Cumulative
Percent

Strongly agree

147

68.7

68.7

68.7

Agree

51

23.8

23.8

92.5

neutral

8

3.7

3.7

96.3

Disagree

3

1.4

1.4

97.7

Strongly disagree

5

2.3

2.3

100.0

Total

214

100.0

100.0

Fig (4.4)
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With reference to table (4.4) and figure (4.4) regard the statement "Learning English will help me to grasp
what is going on in the world. ". It's clear that participants' responses to strongly agree is 68.7%, agree turned
out to be 23.8% neutral is 3.7%, disagree is 1.4%, whereas strongly disagree is only 2.3%. This demonstrates
that students should be well- trained in developing English language.
Statement (5 ): Learning English will give me self- confidence to communicate with others effectively.
Table ( 4.5) : the frequency and percentage distribution for the respondent’s answers according to the
statement ( 5)
Valid

Frequency

Percent

Valid
Percent

Cumulative
Percent

Strongly agree

137

64.0

64.0

64.0

Agree

39

18.2

18.2

82.2

neutral

16

7.5

7.5

89.7

Disagree

3

1.4

1.4

91.1

Strongly disagree

19

8.9

8.9

100.0

Total

214

100.0

100.0

Fig (4.5)
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It is clear from the above table No. (5.4 ) and figure No (4.5 ) that there are (137) in the study sample with
percentage (68.7%) strongly agreed with " Learning English will give me self- confidence to communicate with
others effectively". There are (39 ) respondents with percentage (23.8%) agreed with that, and (16)
respondents with percentage (3.7%) are neutral , and (3) respondents with percentage (1.4%) disagreed, and
(19) respondents with (2.3% ) is strongly disagreed.
Summary of the results
The researcher has discussed the results of the study and reached to the following out comes:
1- Learning English helps students to recognize cultural background of the native speakers.
2- Learning English encourages student to become a multilingual speaker.
3- Learning English gives student opportunity to have a respectful job.
4- Learning English helps student to grasp what is going on in the world.
5- Learning English gives student self- confidence to communicate with others effectively.
Recommendations
The researcher recommends the following items that could be adopted by the other researchers:
1- Teachers should handle the techniques and strategies applied in their classes in a way that can immerse
students in learning English language.
2- Teachers should encourage students to have specific short-term goals such as communicating with English
speakers or reading books in English.
3- Teachers and learners should adopt more modern communicative approaches to learn English language.
4- Students should be encouraged by their teachers to adopt English for communicative approach instead of
structural approach.
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Suggestions for further studies
The researcher suggests the following topics that could be conducted by the other researchers:
1-Using modern educational aids and equipment to teach and practice English language skills is of great value.
2- Exploring up to date effective teaching and learning methods to promote the students' motivation.
3-Investigating factors that influence students' motivation in the learning English process.
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