
©KY PUBLICATIONS RESEARCH ARTICLE 
     

International Journal of ELT, Linguistics and Comparative Literature 

(Old Title-Journal of ELT & Poetry) 

http://journalofelt.kypublications.com 

Vol.9.Issue.1. 2021(Jan-Feb) ISSN:2455-0302 

 

ABU REHAN & USMAN KHAN                                                                                                                                               12 

 

English Language Teaching in India: A Study of Paradigm shift in the Methods of 

Teaching 

 

ABU REHAN1, USMAN KHAN2 
1,2Research Scholar, Department of English 

Aligarh Muslim University 

Email:1rehanroshan333@gmail.com;2khan.usman150@gmail.com 

doi: 10.33329/elt.9.1.12 

 
ABSTRACT 

English is a language of global importance because of its immense significance in 

every sector around the world. It acts as a link language internationally, and hence 

it is considered as ‘lingua-franca’. English possesses a dominant position in every 

domain and workplace internationally, and India is no exception to it. Therefore, 

learning English has become essential and necessary for Indians, and it is the only 

language besides the vernacular languages that is taught extensively throughout the 

country. English language education has a long history in the tradition of India. In 

the learning and teaching of any language, methods and techniques of teaching play 

a significant role. Ancient languages were mastered through the procedure of 

memorizing texts, grammatical structures, or vocabulary items, and the grammar-

translation method was used to study these languages. 

In the 20th century, a tremendous change was observed in the methods and 

approaches of teaching English as a second language. From the grammar-translation 

method to the technological approach, there has always been a search for an 

effective method for better learning outcomes. The drawbacks of each method and 

the advent of information and communication technology gave rise to the existence 

and development of new methods one after another. In the last few decades, there 

are many explorations in second language (L2) pedagogy, which indicates a shift of 

focus from learners’ linguistic competence to communicative competence and from 

traditional methods toward a learner-centered approach. New methods propose 

that language learning is best served when students interact, complete tasks or 

learning content and resolve real-life issues. English language teachers should know 

the proper use of various methods and techniques to apply it in different situations 

for different learners in order to harvest better teaching-learning outcomes. This 

paper aims to study the role of teachers, learners, instructional materials adopted 

by language practitioners and tries to review all the methods used till date in India 

for teaching English language. 
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Introduction 

Language is the most effective means of communication. People express their ideas, feelings, emotions 

and thoughts with each other by the means of language. English is the language that allows an individual to 

communicate with the world because it is a universal global language. English is the most widely used language 

in the world. In India, English language is treated as a second language as well as the official language. In fact, it 

is used in daily life, and people have become accustomed to it. In this technologically developed modern world, 

people have realized the importance of English language. In recent times, English language performs a 

prestigious function in each and every sectors of living. Therefore, more and more people want to learn English 

language and the wish to learn this language is increasing steadily with huge pace. 

In the second or foreign language learning process, the selection of an effective teaching method is 

essential for students to achieve overall success. Over a period of time, the objective of teaching and learning a 

second language has evolved. It has changed the emphasis from linguistic competence towards communicative 

competence as an outcome of second language learning process. Due to this shift, many new approaches, 

methods and techniques have been adopted, tested and changed over time. The method of teaching mostly 

depends on the aim of learning language. According to the needs of the students, syllabus is designed. A 

‘syllabus’ is a roadmap like documents, which includes what will be covered in a course and what is to be learnt 

by students. It provides total guideline to teachers as well as to the students. Syllabus designing of a course and 

the objectives of learning a language matter a lot in the selection of method of teaching the course.  

There are three key terms of English language teaching pedagogy viz. approach, method, and technique. 

The term ‘approach’ is often compared with ‘method’ and ‘technique’. However, there is difference between 

the three, an approach is a broader concept under which certain methods are applied. An approach tells us what 

to teach, while a method tells us how to teach. According to Anthony (1963), “an approach is a set of correlative 

assumptions dealing with the nature of language teaching and learning. An approach is axiomatic. It describes 

the nature of the subject matter to be taught”. The term ‘method’ means a set of links between the actions of 

a teacher in a classroom and the thoughts that underlie the actions. The actions are the techniques, and the 

thoughts are the principles of language teaching. In Anthony’s words, a method is an overall plan for the orderly 

presentation of language material, no part of which contradicts, and all of which is based upon, the selected 

approach. An approach is axiomatic, a method is procedural. Within one approach, there can be many methods. 

According to W.F. Mackey, “A method determines what and how much is taught? (selection) the order 

in which it is taught (gradation) how the meaning and form are conveyed (presentation) and what is done to 

make the use of the of the language unconscious (repetition)”. Thus a method deals with four things viz. 

selection, gradation, presentation and repetition. Whereas, a technique according to Anthony (1963: 63-67) “… 

is implementation that which actually takes place in a classroom. It is a particular trick, stratagem, or contrivance 

used to accomplish an immediate objective. Techniques must be consistent with a method, and therefore in 

harmony with an approach as well.” (as cited in Richards and Rodgers 1999, p.15) 

Methods of Teaching English as a Second or Foreign Language  

The teaching of English as a second language has seen a transition from several stages. However, we 

cannot say that certain methods are being used these days while others are side lined. Language teachers, 

trainers and the policy-makers have been using one of these methods or the others according to the needs of 

the learners. The following section discusses such major methods of teaching English as second language. 
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The Grammar-Translation Method 

Grammar-Translation Method (GTM) is the oldest known teaching method used for more than a century. 

Karl Plotz, Johann Seidenstucker, Johann Meidinger and H.S. Ollendorf are some of the chief exponents of this 

method. In Europe, the grammar- translation method was basically used to teach the classical language such as 

Greek and Latin. Thus, this language teaching method was also called ‘classical method’ or ‘traditional method’. 

In India, GTM got introduced after the arrival of British rule. It is based on a structural approach wherein learners 

master the target language's sentence patterns and target language is taught in students’ native language. In 

this method, a language is approached first through a detailed analysis of its grammatical rules and then the 

learners are asked to practice the task of translation by applying the knowledge of the target language that they 

have acquired. In other words, GTM lays immense emphasis on the analysis of grammatical rules of the target 

language through the process of translation. This method's aim is on the competence (i.e. theoretical knowledge 

of language) of the learner rather than on language performance (i.e. practical usage of language). The main aim 

of this method was to help students read and appreciate foreign language literature. 

Grammar Translation method, according to Bhatia and Bhatia (1972), “gives equal importance to 

grammar in the course in as much as the linguistic material presented for study is graded on a  grammatical plan, 

and teaches the meaning of new English words, phrases, and sentences, by means of word-by-word translation 

in the vernacular language.” (p.15) 

The main characteristics features of grammar-translation method are as follows: 

• Grammar translation method emphasizes on the memorization of target language grammatical 
rules and the knowledge of grammar is applied to translate sentences from native language into 
target language and vice versa. 

• This method's primary attention is on reading skill and writing skills and little or no attention is 
given to the speaking and listening skills of target language. 

• The medium of instruction in classrooms is the mother tongue of the learners. 

• The emphasis is given to the form of the target language rather than to the function of language. 

• The role of the mother tongue of learners is dominant in the teaching-learning process. 

• Grammatical rules of the target language are taught deductively, i.e. students are given 
grammatical rules first, and are asked to apply the rules after they had memorized them. 

• Teachers play an active role in classes, while students are passive during the language teaching-
learning process. 

• Rigorous pattern drills, translation activities, memorization of vocabulary items and sentence 
structures are some of the major activities that are practiced in the classrooms. 

• The central focus of this method is on the competence of the leaner rather than on the 
performance. 

During the mid of 19th century, due to various factors declining, questioning and rejection of the 

grammar-translation method started. This method cannot provide any principles that are educationally, 

linguistically and psychologically valid and sound. The major drawbacks of this method are that it emphasizes 

more on grammatical rules and translation; it did not pay much attention to the learners' pronunciation and 

communicative abilities. Students started to find this language learning method tedious and frustrating because 

they had to memorize grammatical rules and words without their active role in the classes. Since Grammar 

Translation Method was not very effective in preparing students to use the target language communicatively. 
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Therefore, the demerits of GTM gradually laid the foundations for the development of alternative methods in 

second or foreign language teaching and learning. The demand for a natural way of learning language gave rise 

to the foundation of natural method, also known as the direct method. 

The Direct Method 

The direct method came into existence around 1900 in France and Germany, when many reformers 

focused on the naturalistic principles of second/foreign language learning through discussion, conversation, and 

in the same way learners learn their mother tongue. The direct method of language teaching is known as the 

‘reform method’ and ‘natural method’. In India, it was introduced in the early 20th century due to the reform in 

the method of English language teaching. According to Rao, this method was developed “as a reaction against 

grammar-translation method.” Language specialists believed that, a language could be best learnt by practically 

using it in classes rather than theoretically explaining its grammatical rules. The direct method focuses more on 

the development of communicative abilities of the learners. In this method, the target language is directly used 

to convey meaning in the classrooms and the medium of instruction is the target language of the learners. This 

method of language teaching helps students to have a good command of the target language. 

Bhatia and Bhatia elaborates that this method enables learners “to think in English and to discourage the 

practice of inwardly thinking in one’s vernacular language and then overtly translating the thought into the 

foreign language. He should be able to grasp what he hears or reads in English and should be able to express his 

thoughts and wishes directly and fluently so that in due course of time he obtains a real command over the 

language”. (ibid.30) 

Some vital characteristic features of direct method are: 

• It lays more emphasis on speaking skills, pronunciation and oral activities. 

• In this method, proper articulation of sounds, speech and listening comprehension are taught right from 
the beginning of language instruction. 

• Practical usage of the target language is the main focus of this method. 

• In this method, grammar is taught inductively. Grammar rules are never presented explicitly. 

• New vocabularies were taught by demonstrating pictures, objects, images (in case of concrete terms) or 
by associating ideas (in case of abstract terms). 

• The native language of learners and translation activities are not allowed in the language learning process. 

• Objects (pictures or realia) is presented in the classroom environment because it helps students to 
understand the meaning. 

• The syllabus of direct method is based on topic or situations, not usually on linguistic structure. 

The direct method needs competent teachers with native-like fluency in the target language to make this 

method successful for language learners, which is quite difficult to find in non-native English speaking countries. 

It means this method was successful in schools where there is the availability of native-speaking teachers. The 

direct method is inappropriate for the students of rural areas because such learners could not achieve the target 

language without using their vernacular language. This method's implication is very expensive as it requires 

teaching tools and audiovisual aids for language teaching. The direct method was criticized for being highly 

impractical. 
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The Audio-Lingual Method  

Due to the rise in foreign language learning in the United States in the 1950s, the audio-lingual method 

was developed. After the Second World War, the USA devised and used this method of language teaching to 

train its soldiers in order to communicate globally. Therefore, initially, this method of teaching was called as 

‘Army Method’. This method of teaching second or foreign language was based on the behaviorist view of 

language learning. As a behaviorist psychologist, B.F. Skinner believed that languages are learned through 

positive or negative reinforcement and repetition. According to Richards and Rodgers (1986) “audio-lingual 

method is a combination of structural linguistic theory, contrastive analysis, aural-oral procedures, and 

behaviourist psychology” (p.53). Professor Nelson Brooks coined the term ‘Audio Lingual Method’ in the year 

1964. The main focus of this method is on learners' oral skills, with a view to communicate in the target language. 

Learners are expected to acquire language through practice; therefore, this method emphasizes more on 

rehearsal exercises. In this method, the role of mother tongue is significantly less, similar to the direct method. 

The basic characteristics of audio-lingual method are as follows: 

• Language learning is a process of repetition and habit formation. Therefore, in this method, rigorous 

pattern drills, memorization of dialogue exercises were emphasized in the classes. 

• Language items were introduced in spoken form and speaking skill of language was focused. 

• This method led more emphasis on stress, rhythm, intonation and on the pronunciation of words of the 

target language. 

• The target language was the medium of instruction in teaching-learning process.  

• Classroom activities such as pair work; question and answer sessions; exchanges of dialogues (role-plays) 

were based on target language context. 

• The focus of teaching and learning was based on everyday situations. 

• New vocabularies and structural patterns were presented through dialogues and learned through 

repetition and imitation. 

• Tolerance of error was very rare because it will become a habit. 

• Teachers play the central, active, and dominant role, while learners were just imitators. 

• Language labs, tape recorders and audiovisual equipments were used to teach and carry out accurate 

native language dialogues. 

Audio-lingual method (ALM) was based on the behaviorist view of learning a language and after 

Chomsky's review of B.F.Skinner’s verbal behavior in 1959, language learning through behaviourism was also 

questioned and severely criticized. Since many scholars have proved the weaknesses in audio-lingual method 

performance, therefore this method began to decline in the late 1960s. This method is highly teacher-centric. 

Thus, it requires well trained teachers to make it a successful method that is sometimes not feasible. ALM was 

also criticized due to its lack of emphasis on reading and writing skills. Moreover, it was also considered as boring 

and unsatisfying in achieving real communication. Albert Valdman’s quote regarding this method “the 

exaggerated emphasis on oral drilling” takes him in the league of multiple linguists criticizing the very method.  
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Total Physical Response 

Total Physical Response (TPR) is a language teaching method, which was developed by James Asher, a 

professor of psychology at San Jose State University, California. TPR method enjoyed some popularity in the 

1970s and 1980s because of its support by those who emphasize the role of comprehension in the acquisition 

of a second language. It is a combination of speech and action coordination. In this method, language is taught 

through physical motor activities, and learners are supposed to perform and respond to commands in classes 

because the main focus is on comprehension of language. The TPR method of language teaching and learning is 

based on the comprehension approach because it gives maximum emphasis on listening comprehension. This 

method gave rise to the hypothesis that learning of language starts first with understanding and ends with 

production. Additionally, TPR tries to reduce language learner’s stress during foreign language learning because 

a positive mood facilitates learning.  Moreover, language learning is effective when it includes exciting activities; 

therefore, this method includes various activities in which learners are engaged and supposed to perform action 

in response. 

According to Asher, in a developmental sense, the process of child first language acquisition is parallel to 

adult second language learning. He stated that speech directed to young children consists primarily of 

commands that children respond to before producing verbal responses physically. Asher feels that adults should 

recapitulate the processes by which children occupy their first language. (p.73; Jack C. Richards, Theodore S. 

Rodgers, 2001) 

The characteristic features of Total Physical Response are:- 

• The main objectives of total physical response are to teach oral proficiency and develop students' 

speaking skills at the beginning level. 

• Students’ understanding of the target language is developed before speaking. 

• Vocabulary and grammatical skills are emphasized over the other language areas. 

• Grammatical rules are taught inductively. 

• Role play, humorous skits, conversation dialogues, and imperative drills are major classroom activities. 

• Teachers have an active and direct role in classrooms because they decide what to teach and what 

materials need to be presented in classrooms. 

• Learners play a primary role as listeners in classes and respond physically to commands given by the 

teachers. 

• In TPR, teachers are tolerant and they only correct major errors. As learners get more advanced, than 

teachers correct minor mistakes. 

The Bilingual Method 

In the bilingual method of language teaching, two languages, i.e., the native language and the target 

language are used during the language learning process. C.J. Dodson developed this method of language 

teaching which can be assumed as a combination of the grammar-translation method and the direct language 

teaching and learning method. In the grammar-translation method, mother tongue was the medium of 

instruction, while in the direct method, use of mother tongue was not allowed in classes, but in the bilingual 

method, there was freedom to the learners to use their vernacular language. There are four cardinal principles 

of learning and teaching any language in this method: ‘selection’, ‘gradation’, ‘presentation’, and ‘repetition’. 

http://journalofelt.kypublications.com/
http://journalofelt.kypublications.com/


©KY PUBLICATIONS RESEARCH ARTICLE 
     

International Journal of ELT, Linguistics and Comparative Literature 

(Old Title-Journal of ELT & Poetry) 

http://journalofelt.kypublications.com 

Vol.9.Issue.1. 2021(Jan-Feb) ISSN:2455-0302 

 

ABU REHAN & USMAN KHAN                                                                                                                                               18 

The bilingual method was considered as the reaction against the direct method. As Dodson strongly attacks the 

direct method and said, “It is one of the tragedies at present being enacted in some emergent countries, where 

a major world language is being taught as a second language to young children by direct method, that if this type 

of teaching were successful, which by all account it is not, the vernacular would disappear, within a few 

generations. It is only possible to teach a second language by direct techniques at the expense of the first 

language, and it is sheer hypocrisy to claim that the final aim of such teaching philosophies is bilingualism. Every 

aspect of the direct method of teaching is directed  towards keeping the two languages as far apart as possible, 

thus destroying the bridge which the learner must continuously cross to and fro if he wishes to be truly bilingual”. 

The main features of the bilingual method are as follows: 

• Both the mother tongue and the target language are used in the language learning process; however, 

there is controlled use of students’ native language. 

• This method helps in providing proper training of different skills of language i.e., listening, speaking, 

reading and writing. 

• Reading and writing skills of language are introduced at early stage in the process of language learning. 

• Due to the use of the mother tongue in classes, sometimes it saves a lot of time, and students are able to 

understand the target language well. 

According to Sastry (1998), bilingual method is a simple method from the perspective of teaching and 

learning. That is why we see the majority of teachers in Indian schools follow this method. This method increases 

the rate and amount of learning in the classroom and it creates better attitudes in the minds of students towards 

learning English. (P.16) 

However, there were some shortcomings of this method that leads to its downfall. The use of students’ 

vernacular language during the learning process sometimes spoils the fluency and continuity of the target 

language. Another major drawback of this method was that a teacher might not have good command over the 

two languages (i.e., the mother tongue and the target language). This method promotes extensive mother 

tongue influence, due to which students did not achieve accurate pronunciation of English language. 

The Silent Way 

Caleb Gattegno devised ‘The Silent Way’ as a method of language teaching. The teaching is designed in 

such a way that the teachers remain silent as far as possible during the teaching session and the learners should 

be encouraged to produce as much as possible. The main principle of this method was ‘teaching should be 

subordinated to learning’. Caleb Gattegno believed that, to teach means to facilitate language learners in the 

process of learning rather than to dominate it. He treats vocabulary as a central aspect in language learning. The 

teaching was carried out with colored wooden sticks called Cuisenaire rods. In this method, rods and color-coded 

pronunciation charts were used as the teaching elements. 

According to Gattegno’s work, the learning hypothesis could be stated as follows (as cited in Richards and 

Rodgers; p. 100): 

1. Learning is facilitated if the learner discovers or creates rather than remembers and repeats what is to 

be learned. 

2. Learning is facilitated by accompanying (mediating) physical objects. 

3. Learning is facilitated by problem solving involving the material to be learned. 

http://journalofelt.kypublications.com/
http://journalofelt.kypublications.com/


©KY PUBLICATIONS RESEARCH ARTICLE 
     

International Journal of ELT, Linguistics and Comparative Literature 

(Old Title-Journal of ELT & Poetry) 

http://journalofelt.kypublications.com 

Vol.9.Issue.1. 2021(Jan-Feb) ISSN:2455-0302 

 

ABU REHAN & USMAN KHAN                                                                                                                                               19 

Gattegno believed that, the process of language learning should be inspired by the way in which the 

babies learn their native language. He concluded that learning is a process which we initiate by ourselves by 

mobilizing our inner resources (our perception, awareness, cognition, imagination, intuition, creativity, etc.) to 

meet the challenges at hand.  

Suggestopedia 

This method of language teaching was developed by a Bulgarian psychiatrist-educator Georgi Lozanov. It 

is also known as ‘Desuggestopedia’, a particular set of learning recommendations, that is said to be derived from 

suggestology which Lozanov describes as a “science... concerned with the systematic study of the non-rational 

or non-conscious influences” that human beings are constantly responding to. Suggestopedia tries to harness 

these influences and redirect them so as to optimize learning (Richards and Rogers, 1986). In this method, the 

teacher tries to make the students believe that learning is easy and enjoyable. Music therapy was also integrated 

into the teaching mechanism because it enables suggestions to reach the subconscious. The most conspicuous 

features of suggestopedia are the decoration, furniture, classroom arrangement, the use of music, and the 

teacher's authoritative behaviour. Posters displaying grammatical information about the target language are 

hung around the room in order to take advantage of students’ peripheral learning. The posters are changed 

every week. The students follow the target language dialogues as the teacher read it out loud. 

Some of the basic characteristics of this method are as follows: 

• Language learning is facilitated in cheerful surroundings. 

• Language learners can learn from the learning environment. 

• This method places a high priority on vocabulary recall and memorization of vocabulary pair. 

• Fine arts (music, art and drama) are used in classes as it provides positive suggestions. 

• Classroom activities such as imitation; role-play; face to face exchange of dialogues; question and answer 
exercises; songs; games and listening activities are conducted. 

• In this method, errors are corrected gently, not in a direct and confrontational manner. 

On the utilization of this method, Lozanov stated that ‘there is no sector of public life where suggestology 

would not be useful.’ He further added that, ‘memorization in learning by the suggestopedic method seems to 

be accelerated 25 times over that in learning by the conventional methods.’ 

Communicative Language Teaching: 

This language teaching method is based on the communicative approach, where communication is 

considered both the means and ultimate goal of study. This method is also referred as ‘communicative language 

teaching’ (CLT). Since the late 1960s, CLT has been the centre of language teaching. This method came into 

existence due to the shift of emphasis in language teaching and learning from linguistic-based to communicative-

based learner-centered approach. The main aim of this method is based on the belief that acquiring a language 

means acquiring the ability to communicate fluently and confidently in that language. To communicate within a 

social context, language users need to perform certain functions, such as promising, inviting or declining 

invitations (Wilkins, 1976). 

Communicative approach favors and develops what Dell Hymes referred to as ‘communicative 

competence’, rather than what Chomsky called ‘linguistic competence’. Chomsky’s concept of linguistic 

competence is not alone enough to help the students participate effectively in communicative situations. On 

the other hand, Dell Hyme’s (1971) concept of communicative competence refers to the learners’ ability to use 
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language in a given context appropriately. Widdowson regards the communicative Approach as a shift of 

emphasis in language teaching and learning from proficiency in structural forms to communication proficiency. 

Classroom procedures include various activities that involve students actively which helps them practice, 

engage and develop a sense of co-operation in real life situatons. CLT aims broadly to make communicative 

competence the goal of language teaching. 

Some of the basic characteristic features of CLT are as follows: 

• The aim of this method is to enable students to communicate in the target language. 

• Students work on all four skills of language from the beginning. 

• Classes include various interesting communicative activities such as role-plays, games, problem-solving 

tasks, etc. 

• Students participate actively in several activities, as this method is less teacher- centered. Therefore, 

students are seen more responsible for their own learning. 

• Teachers act as a facilitator in setting up communicative activities and as an advisor during the 

classrooms' activities. 

• Authentic materials are used in CLT classes in order to make learners use the target language in real-life 

situations. 

• The emphasis is on the function and process of communication rather than just mastery of language 

forms. 

• Errors are tolerated and considered as a natural outcome of development of communication skills as well 

as a stepping stone of learning. 

• Syllabuses based on communicative method offers communicative activities from early stage which 

provides opportunities for real-life communication. 

Nunan (1991) describes that communicative language teaching attempts to link classroom language 

learning with language activation outside the classroom. The communicative approach to language teaching 

makes use of real-life situations that demands communication. The teacher sets up a situation that students are 

likely to meet in real life. Despite having so many outstanding characteristics of this method, many linguists have 

criticized CLT for paying insufficient attention to the context in which teaching and learning occur. However, CLT 

has also been defended against this charge. (Harmer, 2003) 

Conclusion 

The purpose of learning any language is to learn how to use that language for communication. 

Memorizing texts, grammatical structures, vocabulary items and translation of sentences formed the central 

part of learning ancient languages such as Sanskrit, Pali, or Persian. In India, English language played a governing 

as well as a dominant role before independence. This language had its influence in almost every sector, and thus, 

people became habitual of using it. After India got independence in 1947, English remained the official as well 

as the second language of the Republic of India. English language has reached this present status mainly because 

of two significant reasons, i.e., the expansion of the British Empire during the 19th century and the rise of the 

United States as the leading super economic power in the 20th century. In terms of speaking English, India is the 

third largest country after the U.S. and the U.K. (Kachru, 1997 as cited in Annika Hohenthal, 2003). 
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Due to the advent of communication technology and social media, India's culture has absorbed English 

language in everyday routines. People’s interest in learning English through formal and informal education has 

increased. Therefore, the domain of English is expanding and growing more rapidly day by day. With the passage 

of time, second language teaching approaches and methods have also changed from the grammar-translation 

method to CLT where communication is the ultimate goal of study. Content-based, task-based and participatory 

approaches are also some recent approaches but it is more suitable to call these as ‘syllabus types’. However, 

others feel that a ‘method’ designation is more appropriate. 

Methods of English language teaching, these days should be adopted according to the elective approach 

as needs of the learners specifically in Indian context varies according to the real life situation including the 

workplace which in turn is hoped to make the language learners achieve both linguistic as well as communicative 

competence. 
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